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The Catch 22 in research publishing is that few authors work 
effectively in the process until after they've published a few 
manuscripts. The good news is that experienced journal editors and 
authors are willing to pass on their secrets of success. Here is their best 
advice. 

Have a focus and a vision 
Angela M. Neal-Barnett, PhD, of Kent State University and author of 
the forthcoming book, "Bad Nerves" (Simon & Schuster, 2003), as well 
as numerous papers in multiple journals believes that the key to 
successfully publishing an article is to "get a vision"--a reason and 
purpose for writing. That concept isn't always familiar to academicians 
who often write because they have to for tenure or promotion, she says. 
But, she advises, while "academic wisdom [says] 'publish or perish,' 
ancient wisdom says, 'without vision, the people will perish." 
 
Once you have a vision, says Neal-Barnett, write it down and keep it 
in constant view to remind you of your mission. 
 
Write clearly 
"There is no substitute for a clever idea, for excellent research or for 
good, clean, clear writing," says Nora S. Newcombe, PhD, of Temple 
University, former editor of APA's Journal of Experimental Psychology: 
General. 
 
Newcombe endorses the advice of Cornell University's Daryl J. Bem, 
PhD, who in Psychological Bulletin (Vol. 118, No. 2) wrote that a 
review article should tell "a straightforward tale of a circumscribed 
question in want of an answer. It is not a novel with subplots and 
flashbacks, but a short story with a single, linear narrative line. Let this 
line stand out in bold relief." 
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Get a pre-review 
Don't send the manuscript to an editor until you have it reviewed with a fresh eye, warns Newcombe. 
Recruit two objective colleagues: one who is familiar with the research area, another who knows little or 
nothing about it. The former can provide technical advice, while the latter can determine whether your 
ideas are being communicated clearly. 
 
Many academic departments form reading groups to review each other’s papers, says Elizabeth M. 
Altmaier, PhD, editor of Clinician's Research Digest: Briefings in Behavioral Science. "New faculty should 
and can form reading groups where they can exchange drafts and get feedback to each other," she says. 
 
After you've gotten that fresh critique of your work, says Newcombe, listen to the pre-reviewer's advice. If 
the reviewer down the hall "didn't really understand page six and therefore got lost in page 13," she says, 
"don't just say they didn't read carefully--other people are going to make that same error." 
 
For a final check, some editors suggest having the manuscript professionally copy-edited (see Further 
reading). 
 
Send your manuscript to the right journal 
Many rejections are the result of manuscript-journal mismatch--a discrepancy between the submitted 
paper and the journal's scope or mission. Newcombe advises authors to consider the "theoretical bent" of 
the papers that regularly appear in the journal before they submit a paper to it. 
 
A major faux pas is submitting your manuscript simply to get it reviewed, says Newcombe. She's heard 
authors say, "This is a small experiment that I know would never get published in that journal, but I would 
like to get some feedback." Not a good idea, Newcombe says, because it wastes editors' and reviewers' time, 
and those who reject it from the journal may also be the ones who have to review the paper when it's 
submitted to a different journal. "It's a small community out there. Don't use up your reviewers," she says. 
 
Beef up your cover letter 
Many authors don't realize the usefulness of cover letters, Newcombe says. In addition to stating "here it 
is" and that the paper conforms to ethical standards, Newcombe says the letter can contain the author's 
rationale for choosing the editor's journal--especially if it's not immediately apparent. 
 
The letter can also suggest reviewers for your manuscript, she says, especially in the case of a field that an 
editor isn't well-versed in. The flip side is also acceptable: Authors can suggest that certain people not 
review the manuscript for fear of potential bias. In both cases, authors can't expect the editor to follow the 
recommendations, says Newcombe. In fact, the editor may not follow any of them or may use all of them. 
 
Don't panic 
The overwhelming majority of initial journal manuscripts are rejected at first. "Remember, to get a lot of 
publications, you also will need to get lots of rejections," says Edward Diener, PhD, editor of APA's Journal 
of Personality and Social Psychology: Personality Processes and Individual Differences. Only a small 
proportion--5 to 10 percent--are accepted the first time they are submitted, and usually they are only 
accepted subject to revision. Since most papers are rejected from the start, says Newcombe, the key is 
whether the journal editors invite you to revise it. 
 
Read the reviews carefully 
In fact, anything aside from simply "reject," Neal-Barnett reminds, is a positive review. These include: 
 

• Accept: "Which almost nobody gets," she says. 

• Accept with revision: "Just make some minor changes." 

• Revise and resubmit: "They're still interested in you!" 
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• Reject and resubmit: Though not as good as revise and resubmit, "they still want the paper!" 
 

If revision isn't invited following the initial rejection, many new authors may toss the manuscript and vow 
to never write again to or change programs. Newcombe's advice, though, is to read the reviews carefully 
and determine why that decision was made. 
 
If the research needs more studies or if the methodology needs to be changed somehow, "if you have a 
sincere interest in the area, do these things," says Newcombe. You can resubmit it as a new paper, noting 
the differences in the cover letter. 
 
Also keep in mind that "quite often, unfortunately, a journal will reject an article because it's novel or new 
for its time," says Newcombe. "If you feel that it is valid and good, then by all means, send it off to another 
journal." 
 
Gary R. Van den Bos, PhD, APA's publisher, adds, "once you have published, you take a feedback letter for 
what it is--a good-news sign telling what you need to do to transform it into an acceptance." It can take 
three or so journal-paper publishing experiences to get the hang of the process, he says. 
 
Don't put off the revisions.  
If you are invited to revise, "Do it, do it fast and don't procrastinate," says Newcombe. Also, she warns that 
because reviewers can at times ask for too much, authors should take each suggestion into consideration, 
but decide themselves which to implement. 
 
Be diplomatic.  
What if reviewers disagree? "There is a wrong and a right way" to address dissention among reviewers, 
says Newcombe. She quotes from Daryl Bem's Psychological Bulletin article: 
 
Wrong: "I have left the section on the animal studies unchanged. If reviewers’ A and C can't even agree on 
what the animals have developed, I must be doing something right." 
 
Right: "You will recall that reviewer A thought the animal studies should be described more fully whereas 
reviewer C thought they should be omitted. Other psychologists in my department agree with reviewer C 
that the animals cannot be a valid analogue to the human studies. So, I have dropped them from the text 
and have attached it as a footnote on page six." 
 
Ultimately, it's good to keep in mind that the road to being published isn't a lonely one: "All authors get lots 
of rejections--including senior authors such as me," says Diener. "The challenge," he says, "is to persevere, 
and improve one's papers over time." 
 
Further readings 
Calfee, R.C., Valencia, R.R. (2001). APA guide to preparing manuscripts for journal publication. 
Washington, DC: APA. (To order this publication, send an e-mail to Journals.) 
 
Bem, D.J. (1995). Writing a review article for Psychological Bulletin. Psychological Bulletin, 118 (2), 172-
177. 
 
Visit APA's Publications Landing Page to find details about how to submit your manuscript to any APA 
journal 
 
To find a freelance copy editor or proofreader, contact the Editorial Freelancers Association at (866) 929-
5400; Web site: www.the-efa.org 
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Writing Successful Grant Proposals 

Victoria McGovern  

August 7, 2017 
Senior Program officer at the Burroughs Wellcome Fund and a member of the Graduate Career Consortium. 

 

Most sizable grants are just too large and complex to write in a single heroic burst of last-minute 
effort, says Victoria McGovern, who offers advice on how to craft successful proposals. 

If you are working toward getting your first substantial grant funded, expect to spend at least a couple of 
months learning what a good grant is. Then expect to work on your proposal for another two or three 
months. 

A 2015 paper looking at faculty effort spent on writing grants in two fields, psychology and astronomy, 
found that among those experienced writers, the principal investigator -- the person taking the lead in the 
grant and proposed work -- spent an average of 116 hours on a proposal while a co-investigator spent 55 

hours. Even faculty members who like to work under deadline pressure have to spread the work out. Most 
sizable grants are just too large and complex to write in a single heroic burst of last-minute effort. 

Attending short grant-writing seminars or watching them online can help you understand the elements of 
the type of proposal you aim to write. The National Institutes of Health has a wealth of materials, ranging 
from cut-and-dried instructions to a two-part video grant-writing course, that can help you gain insight 
into preparing each element of a grant from the scientific abstract to your personal statement. 

Multiple NIH divisions have also developed their own instructional materials, so if you want to get 
numerous takes on what is important in a proposal, just browse the various institutes’ resources. Although 
the National Endowment for the Humanities doesn’t have the benefit of many institutes generating content, 

they too have materials online to help walk you through preparing your first grants. 

While scientific and humanistic grants look substantially different, they have much in common. Whatever 

your field, you can analyze a grant much like you can a short story: read it through whole once or a few 
times, then begin dissecting it to see how and why its parts fit together. What is the title? Why did the 
writer pick it? What does the writer tell you about the world as it is now understood, and how does that 
person construct an argument that will take the reader through questions that could generate a new and 
different understanding? 

The key to writing good grants is reading well-written grants, really studying them until you understand 
what makes them persuasive. If you read until you can recognize a well-written grant, then write a serious 
draft yourself and seek out hard criticism from experienced grant writers, you can accelerate your 

development as a writer and a thinker. 

Given the importance of grants to the research enterprise, surprisingly few papers have been written on 
how institutions teach it. Virginia Commonwealth University’s psychology department has documented its 
approach -- a special-topics course in which small groups of students learn the craft by writing 
applications for F31s, NIH's code for individual predoctoral fellowships. Emory University’s graduate 
division of biochemistry, cell and developmental biology has recently written about its course, which also 
uses preparation of an F31 application as a teaching tool. 

Both courses meet once a week for a semester and draw early graduate students. VCU’s course introduces 
the elements of the grant and provides students with persuasive and less-compelling proposals to help 

them recognize what makes effective grant proposals work and how ineffective ones err. Students 
participate in multiple rounds of review of sample grants, learning to critically compare proposals and 
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gaining a sense of the workload involved in service on peer-review panels. After analyzing and reviewing 
other researchers’ proposals for several weeks, the students begin work on writing their own, focusing on 
one element at a time starting with the “Specific Aims” section, the concise description of the work each 

writer planned to achieve with the proposed support. 

Emory’s class, named Hypothesis Design and Scientific Writing, requires a similar level of effort from 

students. With nearly 20 years’ worth of their own students’ writing, the course directors have a substantial 
set of successful proposals and less accomplished counterexamples to illustrate convincing and dubious 
ways of building the F31’s subparts and assembling them into a whole. By the end of the course, students 
will have written and rewritten up to four times each element of their proposal, and every proposal will 
have gone through multiple rounds of critical review -- including by fellow students, senior students who 
have already gone through the same training, course faculty members and the students’ dissertation 

advisers. 

Ways to Learn the Skills 

You might try asking your faculty to develop a course, either as a formal part of the curriculum or as an 
occasional informal opportunity. If no one faculty member has time to build a course, you’re still not out 

of luck. Ask faculty members in your program if they would share their past proposals, funded or not, with 
interested graduate students and postdocs in the department. 

If an expectation of getting grants is relatively new to academics in your field and your faculty members 
are themselves struggling to master the genre, you can conduct a web search. For example, searching terms 
like "humanities research grant examples" or "NSF proposal samples" will yield plenty of models to dissect. 
Searching for "funded grant proposals" will lead you both to grants that researchers have posted online 
and to philosophical discussions on what a scholar should share and when. 

Talk to other students and postdocs around you and try to find a few people who are also interested in 
developing grant-writing skills. You don’t need to put together a large group -- you can learn a great deal 

by working with a group small enough to sit around a kitchen table. Even if none of you knows the ins and 
outs of writing grants, comparing your opinions on sample proposals will help you gain a sense of what 
makes a good grant work. 

When you start reading grants, you may be impressed by descriptions of work using cutting-edge 
technologies or by buzzword-strewn introductions. But after working carefully through the proposals, you 
will soon begin recognizing the linear thinking and logical experimental design that convince a reasonable 
reader that the proposed work won’t become meaningless if the universe turns out to work differently than 

the author expected. 

Polishing one another’s own draft proposals will improve your own writing and ensure that when your 

adviser or another faculty member reads your first solid draft, their critique will focus on your ideas and 
improving grant-writing elements rather than on your spelling, grammar or rhetoric. Then it’s back to the 
computer to improve on your attempt. It may take writing one or a few more drafts, but your proposal will 
get better and stronger, and then it will be ready for peer review. 

 

Bio 

Victoria McGovern is a senior program officer at the Burroughs Wellcome Fund and a member of the 
Graduate Career Consortium -- an organization providing a national voice for graduate-level career and 
professional development leaders. 
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Managing the Student From Heck  
Maria Shine Stewart  
August 22, 2017 
Licensed Professional Counselor 
Maria Shine Stewart provides some advice for dealing with particularly difficult students in the classroom. 

I bet you are pondering this headline with care. Perhaps you are thinking: “no, it’s not heck when a 
student is challenging or uncooperative. It might be more like purgatory.” 

Some readers may wonder, “That never happens to me. No one ruffles my feathers, is uncooperative, 
relates in an oppositional way, shows rude or otherwise difficult behaviors, or reflects indifference.” 
Perhaps if you are thinking that, you have knowledge to spare (there’s plenty of room at the end of 
the column) or possess agape in abundance -- or at least ebullient goodwill. 

I had a student from heck recently despite the carefully worded syllabus, the sequential curriculum, 
my passion about teaching the course and decades of classroom and group experience. This student, 
the Heckler, might have a learning or a personality issue or even anxiety or just what could be called 
bad habits. In any case, the behaviors were not only challenging for me, but I am afraid they 
disrupted the class dynamic more than a few times. Students spoke to me about it, and I had a 
nagging feeling after most classes that I was not steering the ship. 

What did I do to make the situation (unintentionally) worse? I was unprepared for how the behavior 
would expand exponentially. If I were keeping a behavioral chart, the trajectory would be 
downward. More often than not, most of the more demanding students I have taught do, in fact, 
settle down as their confidence builds, questions are answered and they hit their stride. So, my own 
lack of efficacy with a highly resistant -- or driven? -- student took me by surprise. 

In short: this student wanted to rush every assignment, eschewing writing instructions and seeming 
to only partially listen to oral discussion, never made up the first week’s work or grasped the syllabus 
guidelines, and even attempted a mutiny of peers to cut a project. 

There was some good news, though. It was an assignment only imagined. But the student’s reactivity 
included approaching, desk by desk, each peer to ask if they would join together to approach me 
collectively. Some bit. Others shook their heads. 

Here are some approaches I considered -- and you might, as well, if you have to deal with the student 
from heck. 

• Give the heckler a place of importance. 
This may seem like a reward, but it’s really 
redirection. I could let the Heckler operate 
the clicker on the next planned 
presentation, for example. This can get at 
least one hand off the omnipresent phone 
as well as offering the person a bit of the 
limelight. 
 

• Defer the off-track question. Tricky. Maybe 
start by complimenting the question. 
(Otherwise, the strategy can make the 
squeaky wheel even squeakier.) If your 
blood pressure is already rising, your 
mouth is getting dry and your cortisol is 
prompting you to fight or flee, a cooling off 
period may have merit. 
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• Get support. These encounters make a 
teacher, whether new to the profession or 
seasoned, feel alone. And we risk feeling 
doubly abandoned if colleagues don’t get it 
or believe they don’t have such issues. 
(They just might, down the road. Every 
human being has buttons that can be 
pushed.) So, I let my department head and 
dean know what was going on, because I 
felt the class slipping away and I, frankly, 
was in distress. I asked for tips on what 
they would do, as the boundaries were 
being steadily pushed farther and farther. 
From arriving late to leaving early. Texting, 
even talking on the phone in class. Not 
following instructions, showing me work 
and then expressing outrage at my 
comments. Be prepared, though. Different 
people may advise different approaches, 
ranging from “Read that person the riot 
act” to “Get to know the student better” to 
“Reassert the terms of the syllabus.” You 
will have to do something -- not too harsh, 
not too soft, just right. 
 

• Don’t rehash or replay the distress in your 
head. Your spare time is precious. You need 
to recharge. The scenario you are facing 
may feel like rejection or insubordination, 
but try your hardest not to personalize, as 
you are not really the enemy. Consider 
savoring the memory of students who are 
surprising you and themselves in a positive 
way. If you’re a perfectionist (many people 
in academe are), accepting limitations takes 
practice. Even with butterflies in your 
stomach or feelings of frustration, chances 

are you are still reaching many students. 
 

• Rally on-task troops. Be explicit about your 
expectations of students, and repeat them. 
Motivate. Reinforce. From day one, you can 
find ways to promote the three C’s, which 
could stand for many things but I propose: 
camaraderie, collaboration and 
cooperation. It is not fair in a classroom or 
a family when others cannot get their own 
needs met because of a demanding 
individual who sees the course as strictly a 
you-me dyad. My general rule is that when 
I’m in a group of six, I get one-sixth of the 
attention, on average. If I exceed that, I 
need a good reason. When I have been in a 
group of five, 20, 100 and the same three 
people are front and center, it does not feel 
good. I made this rule up for myself while 
pondering the mysteries of the pie chart. 
 

• Attempt compassion. Many years ago, I 
wrote this in a poem: “I will give living 
backwards a try.” It’s not a particularly 
graceful line, but it means reversing the 
timeline. When, decades ago, a difficult 
student died a few months after class was 
over, the entire campus grieved, and it also 
put the whole student-teacher encounter 
into a different framework. I wish there 
had been no funeral to attend, but I will 
never forget the faces of the students who 
were there. Compassion, for the other 
party, for one’s self, and for the whole 
messy business of teaching -- easy some 
days, a struggle on others -- can help all of 
us grow. 

 

Bio 

Maria Shine Stewart teaches writing and is a licensed professional counselor. This is part of a 
column, “A Kinder Campus,” that explores human relations in the academy. It offers anecdotal 
and research support for the idea that when we work kinder, we work better. Workplace morale, 
civility and collegiality count. Goodwill is free, so stock up and spread it around. Topic 
suggestions are welcome. Contact mariashinestewart@gmail.com. 
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Helping Students make the right call on Cell Phones 

Pete Burkholder, PhD 
Much has been written about cell phones in the classroom. Such pieces typically break into 
two categories: whether to ban or not to ban, and techniques for using devices productively for 
educational purposes. 
 
As helpful as those discussions are, conspicuously absent most of the time are students’ views. 
Do they even want their phones available in class, or are the devices simply attractive 
nuisances? Is a classroom without cell phones desirable from their standpoint—and if so, what 
would it take to achieve such an environment? Last spring, I decided to find out. 
 
In full disclosure, I’d been in the “ban them at all 
times” camp for many years, and I had stringent 
policies and enforcement to that effect. Past 
experiences did little to mollify my stance. On the 
contrary, a 2015 article by Berry and Westfall 
confirmed what I’d long suspected: private 
classroom cell phone use has a negative learning 
impact not only on the person employing it, but 
on those distracted by the user as well. 
Measurements showed this was true, even if 
students felt they were not affected by others’ use. 
The authors found that students saw direct 
confrontation and concrete repercussions as 
the key deterrents to cell phone violations, 
concluding that “faculty should consider adopting 
more assertive or punitive policies if they are serious 
about curtailing phone use in the classroom” 
(68). 
 
Yet, even having anticipated and enacted 
such policies, students’ furtive texting, emailing, 
and surfing remained an endemic, if minor problem in my classrooms. 
 
Fortunately, a colleague alerted me to an interesting article that turned the usual cell phone 
policy approach on its head. What if, instead of punishing students for bad behavior, we 
rewarded them for good conduct? This reversal undergirded the study by Katz and Lambert, 
who offered extra credit to those willing to surrender their cell phones at the start of each 
class. Their results looked encouraging and the protocol was simple, so I decided to give it a 
try. 
 
My protocol, which was very similar to that of Katz and Lambert, ran as follows. Sheets of 
blank paper were laid out on a table at the front of the classroom. Students had the option—
again, none of this was mandatory—of writing their names on the paper and placing their 
deactivated phones over their names. Devices would be in full view of everyone and easily 
retrieved at the end of each session. In exchange, students would receive token extra credit for 
each surrender date. 
 

“What if, 
instead of 
punishing 

students for 
bad behavior, 
we rewarded 
them for good 

conduct?” 
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I enacted the procedure not knowing what would happen. Most worrisome was, what if no 
one took me up on my offer? To my surprise, nearly everyone in two different classes sprang to 
their feet and surrendered their phones the first day, even before I informed them how much 
extra credit was at stake. 
 
Yes, there’s the ethical dilemma of offering an incentive for expected, normative behavior. Isn’t 
this simply a bribe for common decency? But I controlled the amount of extra credit, and it 
wasn’t much—just a fraction of a point for each day. In the end, a student could raise his 
overall course grade by just two percent, assuming that he attended every meeting and 
surrendered his device each day. And for those who chose not to give up their phones? The in-
class ban still applied, with penalties being enforced, as necessary. 
 
But enforcement and punishment ceased to be an issue. In one course (N = 19), students 
voluntarily surrendered their phones with 87.7% frequency, a number that was driven down 
mostly by two individuals who opted never to participate. In the second class (N = 20), the 
participation rate was a whopping 98.5%. If removing a source of distraction from the 
learning space was a main goal, this method had succeeded beyond by my expectations. 
 
End-of-semester surveys of the protocol were likewise revealing. For example, consistent with 
Berry and Westfall’s findings, most of my students were convinced that cell phones were not 
distractors. Yet, despite that view, about half of each class admitted that giving up their devices 
had a positive effect on their own learning (some were unsure, and a small minority disagreed 
with that proposition). Even less ambiguous were students’ assessments of the impact on 
classroom environment: combined, 69.2% detected a positive effect, while no one saw a 
downside (the remainder were ambivalent). The only discernable gripe concerned the small 
amount of extra credit awarded: predictably, students thought they should receive more points. 
But as seen in the statistics above, this seems to have had little impact on actual participation 
rates. A token incentive will do. 
 
So maybe it’s not about monitoring and penalties, not about harsh syllabus policies and calling 
students out. Positive behavior modification is attainable at minimal cost, and classes 
appreciate the better learning environment. The implications for such aspects as attendance 
and participation are likewise intriguing. And if you’re wondering whether you should give 
this a try, let me offer one last statistic. When asked if they wanted their other professors to 
enact a similar phone surrender policy, 79.5% of my students responded in the affirmative. 
 
After all this time and debate, who would’ve thought that students actually wanted to give up 
their cell phones all along? 
 
 
References:  
Berry, Michael and Aubrey Westfall (2015). “Dial D for Distraction: The Making and Breaking 
of Cell Phone Policies in the College Classroom.” College Teaching, 63: 62-71. 
 
Katz, Louise and Warren Lambert (2016). “A Happy and Engaged Class Without Cell Phones? 
It’s Easier Than You Think.” Teaching of Psychology, 43/4: 340-345. 
 
Pete Burkholder is a professor of history at Fairleigh Dickinson University. He also serves on 
the Teaching Professor Conference advisory board. 
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Moving from Silos and Burnout to  
Community and Engagement 
By Scott Gabriel, PhD 
October 9, 2017 
Scott Gabriel is an Associate Professor of Biochemistry and the Faculty Development Director at Viterbo University. He 
also serves on the Teaching Professor Conference advisory board.  

“Do more with less.” Wherever this phrase is expressed—at a private liberal arts school facing 
declining enrollments, a large research institute facing decreased support from state budget 
appropriations, a large corporation facing decreasing fourth quarter profits, or a government 
entity facing budgetary cutbacks—in each case, the underlying force is tightening fiscal resources. 
What invariably follows is that employees are asked to be more creative or productive in the face 
of those declining resources, causing an 
increase in demand on one’s time and, often, 
feelings of burnout. While increasing workload is one 
factor that exacerbates the prevalence of burnout, there 
are several others. 

During my session at the 2017 Teaching Professor 
Conference, Moving from Silos and Burnout to 
Community and Engagement: Leveraging 
Faculty Learning Communities for 
Professional Development, those in attendance explored 
themes and structures at their own institutions of 
higher education that led toward burnout and 
isolation as well as those that promoted creativity and 
engagement. My goal was for us as academics to 
become more aware of the patterns in our communities that lead to faculty burnout and begin to 
engage in practices that promote engaged, vibrant, and creative campus communities. Toward that 
goal, I will summarize below what promotes burnout and then address how we can foster an 
engaged academic community. I invite you to reflect about your own institutions and identify how 
you might be able to contribute to creating a more engaged and creative academic community. 

Burnout: What causes it? The term burnout was coined in the 1970s by two independent lines of 
study looking at those in the helping professions and the accompanying emotional exhaustion that 
frequently came with their jobs. In a summary of the arc this line of research has taken over the 
last several decades, Schaufeli, Leiter, and Maslach (2009) outline some of the prominent risk 
factors that lead to burnout in any profession. Certainly, as mentioned above, when there is not 
enough time for the perceived or real demands of one’s job, that imbalance leads to feelings of 
burnout. 

While lack of time can be one trigger, the lack of any resource (money, support, or personnel) 
necessary for accomplishing one’s work duties can also lead down a path to burnout. Surprisingly 
though, lack of resources is not the primary driver of workplace burnout. The misalignment of 
values is, for many, a larger factor. This misalignment most frequently occurs in two different 
ways: either the individual’s values do not align well with the institutional mission, or, more 
significantly, when what the institution says about its mission or values does not align well with 

“So, given 
this backdrop, 
how can we 
encourage 

engagement?” 
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the decisions of the institution in practice. These instances result in faculty or other employees 
becoming increasingly disengaged with the institution, and often, it moves them toward burnout. 
In the same way, when situations arise that are perceived as someone being unfairly rewarded or 
punished, this unequal application of the institution’s rules or values significantly pushes one 
toward dissatisfaction and disengagement within one’s community. 

What I found helpful in my review of the literature on burnout was that it resonated with my 
experience, and while none of the factors were surprising to me, it was helpful to understand that 
others have observed these patterns and structures in numerous professional settings. 

So, given this backdrop, how can we encourage engagement? I think the first step is to be aware of 
what practices promote disengagement, which is why the above paragraphs are important to 
reflect upon. However, for some of these issues, faculty cannot effect change directly or quickly. 
For example, increasing budget allotments so that resources are not so constrained or changing 
how to implement the mission and values within the institution are primarily outside the purview 
of our job descriptions. As a result, this sometimes leads to feelings of resignation and 
powerlessness—two emotions in the opposite direction of what we are trying to accomplish, 
engagement. In her 2011 paper on how to promote engagement in the workplace, Maslach notes 
that there are numerous ways to measure engagement. She points out the argument that looking 
longitudinally at data would be useful for institutions as they make decisions about how to 
improve their organizations and use their resources wisely. Perhaps after becoming aware and 
well versed on this issue, the second step could be helping others in your institution see how and to 
what degree burnout exists on your campus by using one of the validated instruments that 
measures burnout or engagement. 

A second suggestion is to find ways to connect with your colleagues both within your department 
and across the university. This is where I have spent a considerable amount of energy and have 
found it to be rewarding. At Viterbo, a Franciscan University that values hospitality, we have 
started doing more to encourage the social connection that weaves all of us together. With 
decreasing resources, it is natural, yet counterproductive, to turn inward and look out just for 
yourself or your department as the perception spreads that there are not enough resources to go 
around. We have created funds to foster interdisciplinary collaborations in teaching or research. 

We also have campus‐wide celebrations of our faculty’s teaching and scholarship products. In 

addition, we have learning communities that collaboratively explore new technology and 
approaches to teaching. While the components of these efforts are not groundbreaking, the 
cumulative effect of creating a shared space where conversation across departments can flourish, 
new research directions can arise, and new energy for teaching can be seeded has been significant 
for our community. I invite you to consider what changes could help encourage your community 
to become a place of engagement and creativity while also working to decrease faculty burnout. 

 

References: 

Maslach, C. (2011). Burnout and engagement in the workplace: New perspectives. European 
Health Psychologist, 13(3), 44–47. 

Schaufeli, W. B., Leiter, M. P., & Maslach, C. (2009). Burnout: 35 years of research and practice. 
Career Development International, 14(3), 204–220.  
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Musings 

Discernment  
 
Immediately, at first glance, I can tell a messy person a mile away and I respond accordingly. I am 
not talking messy as in disheveled, unorganized, or unclean. I am talking about those people who 
bring nothing but bad news, vitriol, gossip and unkind words for everyone and everything. We all 
know those individuals who relish in the misfortune of others and are generally a foul, malicious 
and poisonous presence.  Yes, that kind of messy!  

As much as I am given to viewing the world joyfully, it is sometimes a dangerous place full of 
people who will gladly, without much consideration or provocation, hurt others.  And while I do 
believe that human beings are fundamentally good, there is ample evidence that human beings also 
have the capacity to be extremely cruel and hurtful to one another. There is a constant tension 
between what is good and affirming and what is bad and destructive. This tension is embodied in 
all of us and while most struggle to exalt the good and keep the bad permanently at bay, hellions 
exist among us. How then do we protect ourselves from those who would physically, emotionally, 
or spiritually harm us? We must cultivate a sense of discernment.  

Discernment is a gift of self-protection and the assurance of self-preservation.  Discernment 
requires an ability and willingness to see what is not readily apparent and quickly determine 
whether you might be in the presence of someone who does not have the best intentions for you. 
Discernment means trusting an inner voice and intuition to remain safe. Discernment requires an 
evolving and mature spirit to learn how to look beyond a person and trust what you see.  

In a world that is frantic with constant activity and technology which allows us to re-craft new 
identities and hide who we might truly be, discernment is especially useful. Like wisdom, 
discernment grows keener and more acute as we age and come to understand and appreciate all of 
what human beings are capable.  

Recently, a friend shared a poem that I’d like to share here with full homage and recognition to the 
unknown author who penned these profound words. They so wonderfully capture the importance 
of discernment in our lives. These are not my words although I wish they were:  

Life is a theater, invite your audience carefully. Not everyone is spiritually healthy and mature 
enough to have a front row seat in our lives. There are some people in your life that need to be 
loved from a distance. It’s amazing what you can accomplish when you let go, or at least minimize 
your time with draining, negative, incompatible, not-going-anywhere relationships/fellowships!  

Observe the relationships around you. Pay attention to: which ones lift and which one’s lean? 
Which ones encourage and which ones discourage. Which ones are on a path of growth uphill and 
which ones are going downhill? When you leave certain people, do you feel better or feel worse? 
Which ones always have drama or don’t really understand, know, or appreciate you and the gift 
that lies within you?  

When you seek growth, peace of mind, love, and truth, the easier it will become for you to decide 
who gets to sit in the FRONT ROW and who should be moved to the balcony of your life. You 
cannot change the people around you, but you can change the people you are around!  

Choose wisely the people who sit in the front row of your life.   



T H E  W I L B E R F O R C E  U N I V E R S I T Y  A C A D E M I C  R E A D E R :  O c t  –  N o v  2 0 1 7  

 

 
Excellence. Innovation. Kindness. 

13 

Research, Grants, Publications and Presentations 

Faculty Development Series – Fall 2017 

September 

• Subject: Developing Course Objectives and Learning Outcomes 
Facilitator: Dr. D. R. Buffinger 
Date: September 5, 2017 
Time: 11am 
Location: Upper Lecture Hall 
(Will Repeat in the Spring Semester) 

October 

• Subject: Entrepreneurship in the Classroom Fall Training 
Facilitator: Kennesaw State University 
Date: October 3, 2017 
Time: 11am 
Location: Upper Lecture Hall 
 

• Subject: Intrusive Academic Advising and using Banner  
Facilitator: Ms. Vicki Lockwood-Gorman 
Date: October 31, 2017 
Time: 11am 
Location: Upper Lecture Hall 

November 

• Subject: Strategies for Effective Teaching and Learning in the Classroom 

Facilitator: Ms. Tanya Morah 
Date: November 7, 2017 
Time: 11am 
Location: Upper Lecture Hall 

January 

• Subject: Developing Course Objectives and Learning Outcomes 
Facilitator: Dr. D. R. Buffinger 
Date: September 5, 2017 
Time: 11am 
Location: Upper Lecture Hall   
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The Spencer Foundation was established in 1962 by Lyle M. Spencer. The Foundation received its 
major endowment upon Spencer's death in 1968 and began formal grant making in 1971. Since that 
time, the Foundation has made grants totaling nearly $500 million. 

The Foundation is intended, by Spencer's direction, to investigate ways in which education, broadly 
conceived, can be improved around the world. From the first, the Foundation has been dedicated to 
the belief that research is necessary to the improvement in education. The Foundation is thus 
committed to supporting high-quality investigation of education through its research programs and 
to strengthening and renewing the educational research community through its fellowship and 
training programs and related activities. 

Small Research Grants 

The Small Research Grants program is intended to support education research projects with 
budgets of $50,000 or less. In keeping with the Spencer Foundation’s mission, this program aims to 
fund academic work that will contribute to the improvement of education, broadly conceived.  
Historically, the work we have funded through these grants has spanned, a range of topics and 
disciplines, including education, psychology, sociology, economics, history, and anthropology, and 
they employ a wide range of research methods. The following examples of recently funded small 
grants illustrate the diversity of what we support: 

• an experimental study of how college students use visual representations in solving math 
problems 

• a study exploring the process of racial and rural identity formation among African American 
high-school students who attend de facto segregated schools in the rural South 

• a mixed-methods study focusing on the different types of knowledge novice and experienced 
teachers draw on in teaching for reading comprehension 

The majority of small grant proposals that are funded by the Foundation are “field-initiated” in the 
sense that they are not submitted in response to a Request for Proposal (RFP). In the past, we have 
requested that proposals within the Small Grants program be submitted within one of the areas of 
inquiry listed below. The Foundation does not use this information in the review process, but 
captures it in the application to better understand the variety of research that is proposed. The 
areas are broadly organized as follows: 

Field-Initiated: Proposals in this area are those that fall under the Spencer Foundation's general 
mission of funding research on education, but don't appear to fit in one of the areas mentioned 
below. Although the areas below are broad, there are many projects that don't have a strong focus 
in any of them; those should be tagged with Field-Initiated as the research area in the online 
application. 
 

Deadlines 
Small Research Grant proposals are accepted 4 times per year. The next deadline is at 4:00pm CDT, 
November 1, 2017, February 1, 2018 and May 1, 2018.  
For further information on this program, please see the links http://www.spencer.org/small-
research-grants  

 

The Spencer Foundation 

625 North Michigan Avenue, Suite 1600 

Chicago, Illinois 60611 
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Research Grants 
The Center for Education and Ethics announces a new grant program. The Center will make 
awards of up to $40,000 for research projects in philosophy as it relates to educational policy and 
practice. We encourage applicants to understand educational policy and practice in broad terms, 
including issues that directly relate to K-12 schools and higher education institutions, but also 

concerning policies that influence children’s growth and development in the family and other 
institutions. We also encourage diverse kinds of philosophical research ranging from the highly 
abstract to the highly applied. Proposals might concern any of the following topics: 

• the proper content of moral education and of the rights of parents to choose its content 
• the place of religion in schools 
• justice and efficiency in the allocation of public funds across schools and school districts 
• the content of the curriculum 
• the commercialization of schools and childhoods generally 
• the obligations to students with special educational needs 
• the proper content of sex education in particular and “education for living” more generally 

(concerning e.g., parenting, financial self-management) and the extent to which it is right 
for schools to defer to parental preferences regarding these matters 

• the moral rights of school students to privacy, to freedom of expression, to freedom of 
association 

• the rights and obligations of teachers with respect to abusive or violent children 
• should schools cultivate the virtues needed to sustain a democratic society, and if so, what 

are they and how is this best done given the other values schools should realize and pursue 
• ethical considerations in college admissions and enrollment 

We emphasize that this list is illustrative and not exhaustive.  

To apply, applicants will need to complete a short online form and upload a proposal narrative, 
budget, and CV. Please check back in September for more information about uploading your 
documents.  

Proposals narratives of no more than 1800 words (not including references or appendices) should 
attend to the following: 

• Identify a central problem being investigated 
• Explain its significance 
• Situate it in the relevant literature 
• Discuss the work and timeline, and 
• Set goals for the type of products that will result (e.g. articles, edited volumes, books).  

A Curriculum Vita should be uploaded with your materials. If there are co-PIs on the project, each 
person will need to provide a CV. 

Budgets may include funding for a variety of activities that would support the project. These might 
include: research assistants, workshops and conferences with other scholars, travel to meetings and 

http://ethicsandeducation.wceruw.org/index.html
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conferences, summer salary, or course releases. In addition to an itemized budget detailing funding 
plans of no more than 24 months, please include a paragraph explaining any expenses that might 
appear unusual or in need of justification. Budgets will be evaluated as part of the review process 
and may not exceed $40,000. The Center for Ethics and Education has a policy not to pay indirect 
costs for these grants. Budgets must be signed by an authorizing agent at your institution.  

Please note: Requests for projects that are primarily focused on conducting original empirical work 
or projects seeking to support educational programs are outside of our funding priorities.  

Grant Cycles 
There will be one grant review period for the 2016-2017 academic year. We anticipate funding 4 
grants. 
Next deadline: November 7, 2017. 

Eligibility and Restrictions 

• Principal Investigators (PIs) and Co-PIs applying for a research grant must have an earned 
doctorate in an academic discipline or professional field. 

• The PI must be affiliated with a college, university, or non-profit research facility that is 
willing to serve as the fiscal agent if the grant is awarded. We cannot award grants directly 
to individuals. 

• Proposals are accepted from the U.S. and internationally, however all proposals must be 
submitted in English and budgets must be proposed in U.S. Dollars. 

Please direct questions about your grant application to Paula McAvoy (pjmcavoy@wisc.edu). 

 

Please submit articles, stories, adventures, research, photos, etc. 

Anything you want the Wilberforce Community to know or be 

informed, please submit your information to 

mrobinson@wilberforce.edu. 

We look forward to putting your articles in the Academic Affairs 

Newsletter. 

 

  

mailto:pjmcavoy@wisc.edu
mailto:mrobinson@wilberforce.edu
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Awards for Faculty at  
Historically Black Colleges and Universities 

Division of Research Programs 

Receipt Deadline April 11, 2018 for Projects Beginning January 2019  
 
Brief Summary 
This program supports individual faculty or staff members at Historically Black Colleges and 
Universities (HBCUs) pursuing research of value to humanities scholars, students, or general 
audiences. Awards are designed to be flexible, allowing applicants to define the audience, type of 

research, award periods, and administrative arrangements that best fit their projects.  
 
Awards can be used for a wide range of projects that are based on humanities research. Eligible 
projects include pursuing research in primary and secondary materials and producing articles, 
monographs, books, digital materials, archaeological site reports, translations, editions, or other 

scholarly resources; conducting basic research leading to the improvement of an existing 
undergraduate course; or conducting basic research related to the goals and interests of the 
institution or community.  
 
Common to all applications—regardless of their outcome—must be humanities research 
supporting the goals of the project. 

 
Program Statistics 
In the last five competitions, the three Awards for Faculty programs received an average of 124 
applications per year. The programs made an average of ten awards per year, for a funding ratio of 
8 percent. 
 

The number of applications to an NEH grant program can vary widely from year to year, as can the 
funding ratio. Information about the average number of applications and awards in recent 
competitions is meant only to provide historical context for the current competition. Information 
on the number of applications and awards in individual competitions is available from 
FacultyAwards@neh.gov. 

 
Questions? 
Contact NEH’s Division of Research Programs at 202-606-8200 or FacultyAwards@neh.gov. 
Applicants who are deaf or hard of hearing can contact NEH via Federal Relay (TTY users) at 800-
877-8399. 
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Grant News 

Enduring Questions Corner  

 

What is good government? 

Can war be just? 

What is friendship? 

What is evil? 

 

The NEH Enduring Questions grant program supports faculty members in the teaching and 

development of a new course that fosters intellectual community through the study of an 

enduring question. This question-driven course encourages undergraduates and teachers to 

grapple with a fundamental concern of human life addressed by the humanities, and to join 

together in a deep and sustained program of reading in order to encounter influential thinkers 

over the centuries and into the present day. 

NEH has funded nearly 100 Enduring Questions grant projects since 2008. To learn more about 

the courses that grantees have developed, please click on the links at 

https://www.neh.gov/grants/education/summer-seminars-and-institutes  

  

https://www.neh.gov/grants/education/summer-seminars-and-institutes
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Call for Proposals:   
For educators who are passionate about the art and science of teaching, The Teaching 

Professor Conference is the premier event in the U.S. There is no better forum for an 

exhilarating exchange of ideas with your colleagues. 

We are now accepting proposals for sessions and poster sessions! 

The Teaching Professor Conference is known for attracting a roster of high-quality, engaging 

presenters; that’s why we’re asking you to be a part of next year’s event. If you have previously 

submitted a proposal for past conferences, we sincerely ask you to submit again. And if you 

have never submitted a proposal for a session or poster session, we ask that you seriously 

consider this opportunity to share your expertise at the conference. 

The 15th annual Teaching Professor Conference will be held June 1-3, 2018 at the Westin 

Peachtree Plaza in Atlanta, Ga. 

Featured topical areas are: 

• Topical Area 1: Learner-Centered Course Design 

• Topical Area 2: Student Engagement 

• Topical Area 3: Teaching Specific Types of Students 

• Topical Area 4: Instructional Vitality: Ways to Keep Teaching Fresh and Invigorated 

• Topical Area 5: New Faculty 

• Topical Area 6: Teaching and Learning with Technology 

• Topical Area 7: Grading and Feedback that Promotes Learning 

• Topical Area 8: Scholarship of Teaching and Learning (SoTL) 

• Topical Area 9: Faculty Development 

The Teaching Professor Conference is three intensive days of plenary sessions, preconference 

workshops, concurrent sessions, poster presentations, and more. Here is your chance to be a 

part of it in 2018. 

Deadline for proposal submissions is October 31st, 2017. 

http://email.magnapubs.com/e1t/c/*W6rnP0t5VXZgsW3ZfkY27Mgfkl0/*VmdKJT8XJtl0W2KJnjz5Vg--h0/5/f18dQhb0SbTJ9c-hJKW8-VGkM4T_wC2N1q7s-6QKcl2Msd1kYXD6prW7cmS1s8pCQ6vW6P4tGm50mbT5W7cFLQQ6PZdYFW4WzHf76bwHMXN5CRk-zbpT8NW6b-FZV2yBrMpW4rz4C_6bp1cwW98st6169DgNmW1nrjx67b_kKJW6P4lCX3WHbT9VcqMLL4WzB-JW6QxNs22Bg-QHW8pTbzP7f-SzXVbWHtV1nrCCyN69_m4RMxd4WW1klgS01kRpb7W7ZbvHH6cDM8RW8PYW9b6brGWbW2T1GK-1MpX9BW5_P5kT4K7kvKW1L4xyj6FKg-TW2WGsz81tbf35W5F_2Jd3XsqW0V6R4yw3VVg3wW1dZKXd6G2l8bW5TK6j356sy_8W2NhXFJ8SwxjPW7pF9416wCKGYW5mkR_71hsy7BN1T-bK0tXzV0W4cw4-Y3169XFW4Np2gt3rscS2W8kSlm12Qqw_2W6dkvHY2PSpM6W8TrY4v7sST4cW7x9Wnf1g2qTkW4QP-jf4yfknMW7ws46t2tgVnfN4lBZ6Fnpt4xW6JRZwl8Ph58-W594SWg7sTwRcW7q7lmx7Bk1ncW7t3ZTp2LzYh8W3kXmRN34LgNHW5PkNt192mzbmW44rckn87x5mPW4Hp5638VJTxqW8ztKhz48K6CkN3mdt8MZpcmqV9ZLdm4k5dxJ111
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The Edwin Mellen Press is a scholarly publishing house with offices in Lewiston, 
New York, and Lampeter, Wales. It was founded in 1972 by religious scholar 
Herbert Richardson. It describes itself as "a non-subsidy academic publisher of 
books in the humanities and social sciences" and publishes "monographs, critical 
editions, collections, translations, revisionist studies, constructive essays, 
bibliographies, dictionaries, reference guides and dissertations."  

The Edwin Mellen Press is the largest independent publisher of scholarly books in 
the United States, but more so, they publish more articles and manuscripts from 
African-American professors than any American university press. 

The Mellen Press would like to extend an invitation to any faculty member at 
Wilberforce University who would like to begin the process of publishing their 
research. We have included copies of “How to Write a Scholarly Book” for any 
faculty interested in this venture. 

The Edwin Mellen Press 

www.mellenpress.com  
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Requests for Proposals 

The Charles Koch Foundation focuses on a select number of programs that support social progress, 

well-being, and long-term prosperity. In addition to welcoming new ideas for these topics, we also 

invite general research proposals. 

For a sample of the projects that the Foundation has recently supported, read our Annual Giving 

Report. 

OPEN PROPOSAL REQUESTS: 

Foundations of Well-Being 

Well-being is a critical topic with broad implications for how individuals and societies organize to 

maximize human fulfillment and welfare. 

Corporate Welfare Reform 

Corporate welfare takes many forms but typically involves government-granted advantage or 

privilege over current or future competitors, often with negative unintended consequences.  

Toleration & Free Speech 

Toleration is a foundational tenet of free and flourishing societies and provides a basis for peaceful 

coexistence among people with different views. 

Foreign Policy 

The United States’ approach to grand strategy, trade, diplomacy, defense policy, and other foreign 

policy areas influence individual and societal well-being on a daily basis. 

Criminal Justice & Policing Reform 

The criminal justice system affects everything from individual opportunity and family cohesion to 

public safety and the ability for communities to thrive. 

Technology & Innovation 

The introduction of new ideas, products, or methods enables individuals to use resources more 

efficiently, which in turn raises standards of living. 

Economic Freedom 

Economic freedom is a critical component of societal well-being, leading to greater opportunity and 

an improved quality of life. 

Have Questions? 

Phone: 703.875.1770 
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Fine Quality 
Regalia Made 
Easy to Own.  
We are proud to offer this special 
collection of Fine Quality 
Academic Regalia packages for 
the professional educator. 

Faithful to the time-honored 
traditions detailed in the 
Academic Costume Code and 
Ceremony Guide, Jostens 
celebrates academic achievement 
and represents excellence in style 
and quality. 

CELEBRATING MOMENTS  
THAT MATTER™ 

FOR ORDERING AND 
MEASURING INSTRUCTIONS 
visit jostens.com/college/caps-
and-gowns.html  

FOR AN OVERVIEW OF THE 
ACADEMIC COSTUME CODE 
AND CEREMONY GUIDE 
visit acenet.edu/news-
room/Pages/Academic-
Costume-Code.aspx 
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Excellence 

 
Eight Tuskegee Airmen in front of a P-40 fighter aircraft 

Raymond V. Haysbert 
Raymond V. Haysbert was born in Cincinnati, Ohio, in 1920 into a poor family. After working for 
a coal company, he earned a degree in accounting at Wilberforce University. Following the 
outbreak of World War II, Haysbert joined the acclaimed Tuskegee Airmen, the first all-black 
fighter squadron, in Italy and Africa. After the war, he taught at Wilberforce University. 

In 1952, Haysbert moved from Wilberforce to Baltimore when he was recruited by Henry G. Parks 
Jr., founder of the sausage company there bearing his name, to serve as accountant and office 
manager. Haysbert was subsequently promoted to general manager, then executive vice president, 
before being named president and CEO of Parks Sausage Company. As CEO, he oversaw Parks' 
growth into one of the largest black-owned businesses in the U.S., becoming so successful that it 
was the first minority-owned company to have its shares traded on a stock exchange, in 1969. 
Under Haysbert, Parks Sausage became the supplier for such restaurant chains as Domino's Pizza 
and Pizza Hut. In 1991, he was named National Minority Entrepreneur of the Year, as Parks 
Sausage grew into a $26 million company employing 240 workers. 

During the time of civil rights activism beginning in the early 1960s, Haysbert worked to elect 
black politicians, including Harry Cole as Maryland's first African-American state senator. In 1983, 
he started the President’s Roundtable for black business leaders to meet together. Haysbert was 
chairman of the board of directors of the Greater Baltimore Urban League, the local affiliate of the 
National Urban League, until his death in 2010, helping to restore the venerable civil rights 
group's financial viability. 

Of his many organizational memberships, Haysbert was also a member of Alpha Phi Alpha 
fraternity, having been initiated at Wilberforce University (Xi chapter) on April 13, 1950 and was 
a member of Baltimore's Delta Lambda chapter until his death. 
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He told a newspaper interviewer in 1992 that, although he "started in the ghetto, black, poor, on 
welfare ... in America, it's still possible for him to succeed, without a government subsidy." He also 
was a leader in the field of education, helping to develop the Leadership Development Program for 
Minority Managers at Johns Hopkins University in the 1990s. The program provides an academic 
business environment for mid-level black professionals, bringing together the university's 
resources and Baltimore's business community. The Raymond V. Haysbert Research Center at 
Coppin State University, an applied research facility, was instituted and named in his honor in 
2004. 

When Haysbert died of heart failure in Baltimore on May 24, 2010, he was called an "elder 
statesman of Maryland's African-American business community" by the Baltimore Sun and lauded 
as a "courageous American hero" by the president of the Baltimore City Council. Mayor Stephanie 
Rawlings-Blake said Haysbert, "used his success and status in the community to help dozens if not 
hundreds of other minority-owned businesses start and thrive in Baltimore". He was survived by 
his wife, Carol, and four children. 

Sources: 
Sakson, Steve (June 14, 1992). "CEO welcomes a challenge". Reading Eagle. p. B4. Retrieved 2010-
05-26. 

Fenton, Justin (May 25, 2010). "African-American business community leader, former Parks 
Sausage CEO Haysbert dies at 90". The Baltimore Sun. pp. 1, 3. 

Breihan, John R. (2009). Maryland Aviation. Charleston, SC: Arcadia. p. 7. ISBN 978-0-7385-
6700-6. 

Sohr, Nicholas (May 25, 2010). "Raymond V. Haysbert Sr. dies at age 90". The Daily Record. 
Retrieved 2010-05-29. 

Shope, Dan (June 28, 1993). "Executive Interview: Raymond V. Haysbert Sr., Parks Sausage Co. 
Celebrated Entrepreneur Affirms Nation's Diversity Is Its Strength". The Morning Call. p. B7. 
Retrieved 2010-05-26. 

"Board of Directors, 2010–2011" (pdf). Greater Baltimore Urban League. Retrieved 2010-05-26. 

Gabor, Stanley C. (May 27, 2010). "Haysbert was also a leader in higher education". The Baltimore 
Sun. Retrieved 2010-05-28. 

"Coppin State, Urban League partner to publish research on Baltimore's Black community". Goliath 
Business News. December 30, 2004. Retrieved 2010-05-26. 
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Innovation 
 

Dr. Charles Harris Wesley 

Charles Harris Wesley (December 2, 1891 – August 16, 1987)  
was an American historian, educator, minister, and author.  
He published books on African-American history, served as 
president of Wilberforce University, and founding president of 
Central State University.  

Dr. Wesley became an ordained minister of the African Methodist 
Episcopal Church (AME). He also had an academic career as a 
professor of history and wrote a total of more than 15 books on 

African-American history and political science. He served as the 
Dean of the Liberal Arts and the Graduate School at Howard 
University. 

He won a Guggenheim Fellowship that enabled him to travel in 1931 to London, England, where 
on March 31 he was present with Harold Moody at the founding of the League of Coloured Peoples 
that was inspired in part by the NAACP, of which Wesley was a member. 

In 1942 Dr. Wesley was called as President of Wilberforce University (an AME-affiliated 
university) in Wilberforce, Ohio, serving until 1947. That year, he founded Central State 
University across the street from Wilberforce. He served as its president until 1965, when he 

returned to Washington, D.C. 

That year, Dr. Wesley became the Director of Research and Publications for the Association for the 

Study of Negro Life and History. He was Executive Director from 1965 to 1972, later becoming 
Executive Director Emeritus. In 1976, he became Director of the Afro-American Historical and 
Cultural Museum in Philadelphia. He was also a life member of the American Historical 
Association. 

Dr. Wesley was active in African-American fraternal organizations, both during and after college. 
He was elected as the 14th and a five-term General President, and later National Historian for 
seven decades, of Alpha Phi Alpha, the first intercollegiate Greek-letter fraternity established by 

and for African Americans. He wrote The History of Alpha Phi Alpha (1929), updating it in many 
new editions. Wesley was also an archon of Sigma Pi Phi (the Boule), the first of all Black Greek 
Letter Organizations (BGLO). He was a Prince Hall Freemason, a Sovereign Grand Inspector 
General (33rd Degree) of the United Supreme Council (Southern Jurisdiction, Prince Hall); a 
member of the Odd Fellows, Elks, and many other fraternal organizations. 

Dr. Wesley died on August 16, 1987, in Washington, D.C. at 12:35 am. He was buried at Lincoln 
Memorial Cemetery, Suitland, Maryland. 

Sources: 
Grand Lodge of British Columbia & Yukon. "Charles H. Wesley". Accessed August 18, 2011. 

Afro-metropolis: Black Political and Cultural Associations in Interwar London, University of 
California Press, p. 39. 
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Meeting of the STEM Students in Action 
Mr. Herbert Stewart 

Assistant Professor 

Computer Information 

 
s part of a recent collaboration between Wilberforce University and the AveTec 
Corporation located in Springfield Ohio; Wilberforce University Science, Technology, 
Engineering, and Mathematics (STEM) students participated in a real-time 

communication with astronauts who had just launched into space on a mission to validate 
high-level communications equipment suitable for use in space.  The purpose of the 
communication was for astronauts to relay test results of equipment manufactured by the 
AveTec Corporation.  

The students were able to listen to and communicate directly with the astronauts.  The excited 
students shown wearing dark glasses are experiencing real-time three- dimensional 
conversation with the astronauts. 

A 
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Kindness 

Presidential Enhancement Award  
Program Guidelines 2017-2018 

PURPOSE  
The Presidential Enhancement Award is intended to encourage, recognize, and support faculty 
who develop creative ideas, bold, innovative strategies, and significant projects and initiatives 
which focus on:    
                         * excellence in teaching  
                         * supporting our student and progress toward academic success   
                         * promoting culturally diverse experiences that enrich the student experience.   

This program seeks to establish a partnership between faculty and administration in 
encouraging, identifying, and recognizing the distinctive and extraordinary innovation of 
Wilberforce University faculty.  

ELIGIBILITY  
All full-time faculty and all full-time temporary faculty are encouraged to apply for the 
Presidential Enhancement Award.  

NOMINATION PROCESS  
Submitting a Nomination:  
Guidelines and nomination forms will be made available electronically. Additional copies are 
also available from the Human Resources Office. This form must be used for all nominations.   

After the Division’s approval, the Dean of each Division submits supporting materials along 
with the nominee’s name to the Provost.  Documents needed from the nominee include: 1) a 
cover letter from the Division Dean, 2) a brief description of the nominee’s project, idea or 
strategic initiative, expected student’s learning outcomes and 3) the nominee’s current 
curriculum.   

ANNOUNCEMENT  
Five hundred dollars ($500.00) will be presented to a faculty member each month to promote 
excellence in teaching and learning. The presentation of this award will begin March 1, 2017 
and will continue monthly thereafter during the fall and spring semester of each academic 
year.  

The Provost or President’s designee will announce the awardee at the monthly faculty 
meetings.  

DEADLINE  
Deadline to apply is by the 15th of each month that the University is in session, beginning 
September 1, 2017. Applications must be submitted to the Provost’s office by 5:00 p.m. on the 
15th of each month. Awardee(s) will be announced at the Full Faculty Meeting on the 2nd 
Tuesday of each month beginning October 10, 2017. 


